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Section 1: Context of the School: 

1.1: School Context. 

Borrisokane Community College is a co-educational school with a current 

enrolment of over 538 students. It is the sole second level school in its 

catchment area,  students attend from an area which is approximately a twelve 

kilometre radius of the school. A significant proportion of students attend also 

from outside the catchment area of Borrisokane Community College.  There is 

also a degree of diversity in the student population in terms of religious faith 

(i.e. Roman Catholic, Church of Ireland, Methodist, and other denominations) 

and in terms of cultural backgrounds (i.e. a small number of traveller students 

and a cohort of students whose primary education took place in Northern 

Ireland, England and other European countries).  The school’s enrolment figure 

has increased steadily over the past five years and projections for future first-

year enrolment indicate an increase in numbers. 

 

The school operates in a spirit of partnership with the whole school community 

of students, staff and parents.  Students in the school come from a range of 

socio-economic backgrounds. The core of the mission statement is a caring 

approach to the education of students and with this in mind, first year students 

are placed in mixed ability classes where groups of students from feeder 

primary schools are assigned to the same class. This ensures that students have 

close friends in the early days of transferring to their new school. Mixed ability 

continues through to second and third year with setting for English, Irish and  

Maths in both second and third year.  

 

The following programmes are available to students – Junior Certificate, 

Transition Year, Leaving Certificate, Leaving Certificate Vocational 

Programme, and Leaving Certificate Applied Programme. Students with special 
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needs are well catered for by the Special Needs Department who liaise with 

Subject teachers. Delivery of the Special Needs Programme is through group 

work and team teaching with one to one tuition for a few students with specific 

needs. In September 2011 the school opened a special centre for students with 

Autistic Spectrum Disorder and a wide range of extracurricular activities are 

available to students in both the sporting and cultural areas. 

 

In September 2013 we moved into our completed new school buildings.  These 

new school buildings include a two classroom centre for students with ASD. 

This complete refurbishment has seen the instalment of state of the art facilities 

for all subjects and all classrooms are equipped with the most up to date 

Information Technology for teaching and learning. 

 

In the 1990s  the school developed policies - a code of behaviour was developed 

and agreed upon as well as a bullying policy and the School plan which is 

reviewed on an annual basis. Subject departments were set up to deal with 

issues such as resources, teaching and learning strategies and to develop co-

operation and collegiality amongst teachers of the same subject. Subject 

department meetings take place currently during Croke Park hours and all 

subject meetings are recorded and copies of the minutes sent to the Principal.  

 

In recent years each subject department has developed their own subject 

department plan to guide teachers in their teaching of the curriculum as well as 

to promote best practice and support new staff.  Again in recent years there has 

been a focus on teaching and learning polices for example our Assessment and 

Homework polices.  
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School self-evaluation has also been part of what we have been doing at 

Borrisokane Community College for years.  All policies are reviewed regularly 

and all departments set targets at the beginning of each year and review them 

again at the end of the year.  From time to time working groups are set up in 

areas that are highlighted as a concern or that need developing further e.g ICT 

committee, Special Needs, Literacy and Numeracy, Behaviour, School 

environment etc. 

 

The improvement and maintaining of literacy standards has always had a 

significant role in our school. Each subject department plan has a literacy and 

numeracy section and each department decides internally on how to address the 

literacy needs of their subject.  Since 2012, in line with the National Strategy for 

Literacy and Numeracy, Borrisokane Community College has begun to address 

Literacy in a whole school manner. Such initiatives include book clubs, reading 

clubs, paired and shared reading, Drop Everything and Read, Keywords 

strategies and providing a literacy rich environment. 

 

In line with the ideals of school self-evaluation in September 2013 we decided 

to focus specifically on gathering data and running Literacy interventions for 

our school improvement plan 2014. 

 

The school is committed to providing a high quality comprehensive education 

where each individual is valued as a unique human being.  In this regard 

students are educated in a happy school atmosphere where positivity is to the 

fore.  The school consists of a supportive community, where various 

stakeholders, including students, staff and parents work together to make the 
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school effective.  Productive teamwork is at the heart of the school 

environment- Is ar scáth a chéile a mhairimid. 

The teachers involved in the Learning School Project are from a selection of 

different subject areas: History and SEN (1), History and English (1), Science 

(1) English and Irish (1) English and Geography (1) SEN and Science (1) and 

Business and SEN (1). Management was also represented in the project as 

meetings were attended by Principal, and one Assistant Principal post holder. 

Section 2 :  Specific Project Report 

 

2.1 Rationale: Borrisokane Community College became involved in the 

Learning School Project to further enhance teaching and learning in the school 

and encourage reflective practice. The school has been involved with the 

Learning school project for the last four years and have completed several 

projects: 

2010-2011: Assessment for Learning 

2011-2012: Literacy and Numeracy 

          Integration of ICT 

                   Inclusion of students with SEN 

2012-2013: SSE through peer observation 

Through involvement in the Learning School Project Borrisokane Community 

College has become a “Community of Practice”. According to Wenger- 

Treyner, “Communities of practice are formed by people who engage in a 

process of collective learning in a shared domain”.: 

This year the area to be addressed is literacy on a whole school basis. This topic 

was highlighted by staff as an area meriting further study and investigation. 

Also in 2011 the Department of Education requested that schools address 

literacy and numeracy as part of the school improvement plan.  Last year a 
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numeracy committee was set up in the school to meet this need and 

subsequently this year a literacy committee was set up. 

2.2: Literature Review 

Literacy in an important life skill and has come to the fore in  more recent 

times after the introduction of Literacy and Numeracy Learning for life, The 

National Strategy to improve literacy among children and young people 

2011-2020 (DES 2011). This strategy was drawn up to address the fact 

that, “some children are not developing these skills as they should. 

Information from national assessments of reading and mathematics, from 

inspections in schools and from international studies have shown that 

many students in Irish schools are not developing literacy and numeracy 

skills to the best of their abilities” (DES 2011). 

 

As part of the current program for government targets have been set that 

all schools must strive to achieve in both literacy and numeracy. The 

Government has stated that it is “determined that all young people will 

leave school able to read, communicate orally, in writing and in digital 

media, and able to understand and use mathematics in their everyday lives 

and in further learning” (DES 2011). 

 
The current project aims to address an aspect of Borrisokane Community 

College’s response to Literacy and Numeracy for Learning and Life: The 

National Strategy to Improve Literacy and Numeracy among Children and 

Young People 2011 – 2020 (DES, 2011). This project aims to co-ordinate 

literacy initiatives across the school and to measure precisely the impact of our 

initiatives. As a result of this project, it is hoped that the school will achieve a 

fruitful response to the development of literacy across the school. When 

discussing and defining literacy we often limit it to the skills of reading and 

writing, however due to the growing demands of our changing working world 
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our understanding of literacy encompasses much more than that. Literacy 

includes the capacity to read, understand and critically appreciate various forms 

of communication including spoken language, printed text, broadcast media, 

and digital media (DES,2011).  

In the Irish context, there are concerns over the achievements in literacy of our 

young people, recent statistics from PISA (2013) show that the literacy results 

of Irish people from 16 to 65-years old place us at below average at 17th of 24 

countries. To further consolidate this result, it is noted in the Literacy and 

Numeracy for Learning and Life strategy 2011-2020, that Second-level teachers 

and principals have identified poor literacy levels as a barrier to accessing the 

post-primary curriculum and making a smooth transition into post-primary 

school(DES, 2011). 

 Literacy is an essential skill needed if a student is to achieve success in 

everyday life. These skills are not limited to the English Departments of 

Borrisokane Community College but affect and are addressed by all subject 

departments. The Department of Education and Skills has unequivocally stated 

that “Developing good literacy and numeracy skills among all young people is 

fundamental to the life chances of each individual and essential to the quality 

and equity of Irish society”  (DES, 2011).  Students who are highly engaged in a 

wide range of reading activities are more likely than other students to be 

effective learners and to perform well at school.’ (PISA in focus, 2009). This e 

rationale, along with the ideals and principles of a community of practice have 

guided us in going forward with this LSP project.  “Communities of practice are 

groups of people who share a concern or a passion for something they do and 

learn how to do it better as they interact regularly” (Wenger –Treyner 2014).  

As such, it is our intention to adopt a whole school approach to this intervention 

to promote collegiality, co-operation and communication on the area of literacy 

in the school. 
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2.3: Project Details 

 

In Borrisokane Community College we have been addressing the areas of 

literacy and numeracy on a smaller scale long before the government’s 

strategy. Each subject department plan has a literacy and numeracy section and 

each department decides internally on how to address the literacy needs of their 

subject.  Examples of strategies used have included ; 

 

Reading Strategies Comprehension 

Strategies 

Writing Strategies Digital 

Literacy 

Silent Reading Cloze Tests Writing Frames Use of 

Interactive 

Projectors 

Class Reading Summarising Brainstorming Video Clips 

Keywords True/False Mind Maps Powerpoints 

(yellow/buff 

backgrounds) 

Highlighting Prediction Fishbone Diagrams Spell Check 

Shared Reading Highlighting Differentiated 

Worksheets 

Digital 

Flashcards 

 Alternate Endings Sentence Starters  

Table  2.3:1: Literacy strategies 

 

In the past, initiatives have taken place that help to address literacy across the 

school such as: 

 Book clubs 

 Reading clubs 

 Creative writing clubs 

 Short story competitions 

 Debating 

 Cultural Day 

 Literacy rich classrooms 

 Visits to local libraries. 

 Paired reading 

 Precision teaching 

 Visits to cinema, plays etc 
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Two previous LSP projects in the school have also addressed literacy in smaller 

settings.  In 2011 groups of teachers in the school addressed literacy in the 

project “Inclusion of students with SEN”  students were involved in precision 

teaching of subject specific keywords and a keywords dictionary was developed 

by Transition Year students which has continued to be used in the SEN 

department.  The same year another project “Literacy and Numeracy” was 

undertaken by a different group of teachers which looked at subject specific 

keywords in specific mainstream classrooms.  

 

It is our hope to engage in creating systemic change in our school.  All school 

improvement obviously needs to begin with a clear framework and map for 

what changes are to be made. There must also be a clear framework and map for 

how to get from here to there, especially when the improvements require 

significant systemic change. 

(http://smhp.psych.ucla.edu/pdfdocs/systemic/systemicreport.pdf) 

A Learning School Project provides the clear framework needed to engage in 

systemic change and will help the school to create a map of where it wants to go 

in terms of literacy in the next three years.  This will be detailed in the school 

improvement plan 2014-2017. 

 

 

2.4 Specific Indicators in your School: Goals 

 

PROJECT TEAM:  The Goal of the team was to encourage as many teachers 

as possible to promote literacy in the school. The team aimed to facilitate 

discussion amongst staff about literacy and to bring staff ideas and concerns 

back to the group meetings.  The team also hoped to acknowledge the benefits 

of a school wide approach to literacy through interventions like DEAR, Book in 
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a bag, Keywords booklets and bookmarks. Communication is key to this goal, 

the team hope to maximise this through the use of staff /students emails, 

presentations at staff meetings, school newsletter, announcements and the  

school website. 

 

STUDENTS: The Goal for students was to promote reading for pleasure and 

increase understanding of exam terminology and subject specific keywords. We 

aimed to improve student motivation by making the curriculum more accessible 

through improving literacy levels. We aimed to equip our students with literacy 

skills for learning and life. Finally we aimed to gather data which will help us to 

set informed targets for our School Improvement Plan in the area of literacy. 

 

SCHOOL: The LSP team hoped to create a practice which respects and values 

learning by all stakeholders; one that sustains as well as enhances teaching. It 

hoped to promote a collaborative approach in the school both within subject 

departments and outside departments using areas like literacy.  The team hopes 

to implement further literacy initiatives with a view to them becoming part of 

the fabric of Borrisokane Community College.  

Systemic change occurs when we  become aware of and understand systemic 

principles,  become systems thinkers and adopt a systemic perspective .  It 

involves a shift in our thinking, life styles and organisational behaviours 

through grounding in systemic principles and values.   (Janet M. Eaton 2014) 

It is hoped that by engaging in this LSP project systemic change in the area of 

literacy will occur in Borrisokane Community College.   It is also hoped that 

along with our previous involvement with the Learning School Project  

Borrisokane Community College will continue to be a community of practice 

where practice is shared throughout the school community. As Wenger-Treyer 
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state on their website “Members of a community of practice are practitioners.  

They develop a shared repertoire of resources, experiences, stories, tools, ways 

of addressing recurring problems – in short shared practice” 

3.1 Methodology Actions 

At the end of the previous school year a literacy committee was set up from 

volunteers form the teaching body at our staff meeting on the   22/08/2013.  It 

was decided that this committee would combine with the Library committee and 

would review the area of literacy across the school in order to target areas for 

our school improvement plan. It consisted of 8 teachers from a variety of 

departments and was not solely limited to the English department.  

At our first meeting 26/09/2014 the committee decided to undertake a Learning 

school project in the area of literacy to build on projects done in the past. This 

would also help us to gather data in line with School Self  Evaluation and would 

help us when compiling our school improvement plan in literacy. 

The Literacy committee elected a chairperson and secretary and it was decided 

to feedback to staff the work of the committee through emailing staff the groups 

minutes of meetings. 

The committee decided to work on the areas of increasing reading for pleasure 

and subject specific key words for first years and to target exam keywords for 

exam years for the LSP project. In the pre-testing stage, first years were 

surveyed on their reading habits, teachers were also surveyed on their use of 

keywords in the classroom and third and sixth years were surveyed on their 

comprehension of exam terminolog).  After the surveys for third and sixth years 

were collated it was decided given the limited time of the LSP it would be more 

constructive to focus on sixth years for the purpose of this project. A targeted 

timed approach is very important when completing any form of Action 

Research, given the intensive level of the intervention, it was felt that sixth 
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years were the more appropriate group where a realistic gain could be achieved.   

The team felt that by zoning in on one year group, data would be yielded which 

would help us plan interventions for subsequent groups.  

A focus group of sixth year students were also interviewed on the views both 

pre and post intervention on literacy and exam keywords to provide 

triangulation of data. 

After the collection of data the LSP group met and analysed the data setting 

targets for the coming year.  Interventions were then decided on.  It was decided 

that first years would take part in the “Book in a Bag” scheme where they 

would all be asked to keep a print book in their bag or download an eBook for 

their IPad.  It was decided that when teachers were leaving work for a class 

when they were going to be absent, twenty minutes of the class would be 

devoted to silent reading for pleasure. All first years were provided with a 

keyword booklet and with the help of the Cairde it had been dived into subject 

sections and handed out. Teachers were asked to use this booklet with first years 

when recording keywords in their subjects.  First year English teachers were 

asked to spend ten minutes reading for pleasure at the beginning of each class to 

encourage reading for pleasure.  A Read wall was set up to display book 

reviews.  All first years were taken on a visit to Borrisokane local library during 

literacy week and were given an opportunity to meet with the librarian and join 

the library. 

It was also decided that Drop Everything and Read would increase from once a 

month to once every week with all students asked to bring in reading material.  

After feedback form staff revealed students were having difficulty bringing 

appropriate reading material Drop Everything and Read boxes were made and 

set up in each classroom by Transition Year students to provide extra reading 

material for students who forgot to bring a book. 
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After sixth year results were collated, bookmarks were designed for a sample of 

departments identifying target words and their meaning to be used in class by 

teachers and students. Bookmarks are subject specific and differentiated.  For 

this year bookmarks were available for the following subjects: 

 English (HL and OL) 

 Gaeilge (HL and OL) 

 History  

 Geography 

 Biology 

 Business studies 

Bookmarks were distributed to Leaving Certificate students during literacy 

week. 

 

A literacy week was also held from 27/01/2014 - 31/01/2014 to promote literacy 

across the whole school and the following activities took place: 

 Spelling Bee competition – for Junior and Senior students 

 D.E.A.R- whole school for 20 minutes each day 

 Writer in Residence -   Re O' Laighleis spoke to sixth years 

 Creative writing competition – for Junior and Senior students 

 Cinema experience -  Films were shown to third years; “The Wind 

that Shakes the Barley” and Fifth Years; “I’m Not Scared” 

 Visit to local library 

 Table Quiz 

 History speaks – TY students were involved in an animation 

workshop where they researched a topic in history created a script on 

this topic and animated it using ICT. 

The school newsletter the Borris Bugle also included a literacy section were 

crosswords, word searches and other literacy puzzles were used to promote 

literacy.  To facilitate inclusion, students from The Centre for Students with 

Autism were involved with producing this section each week. 

The Literacy Committee also began the challenging work of setting up the 

school Library. A room has been provided with circular tables and chairs.  Four 
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student computers have been added and a storage room shelved for books.  At 

the beginning of the year some books were purchased for the school through 

funding from the Parents Association.  Books were donated to the school from 

Borrisokane Library and Thurles library.  The Green Schools Committee ran a 

competition during Green Schools Week where all students who brought in a 

book to donate to the school library received a ticket to enter a draw for Easter 

eggs. 

3.2 Post Testing 

In the post testing phase first years, teachers and sixth years were resurveyed 

and it was decided to include a parental survey to gain parents perspective on 

this issue.  Staff were also asked to email their opinions about their feelings on 

literacy initiatives that had been introduced.  These were also collated and 

distributed to staff and discussed and addressed at a staff meeting on the    

18/03/2014. 

The LSP group used this data to comment on areas of good practice and to 

highlight areas for improvement.  Results were compared with those from the 

pre-testing phase to see if targets set had been achieved. 

 

 The group met on a regular basis to discuss progress and the LSP team worked 

together to produce the LSP report. Members of the team also attended the hub 

sessions in Limerick Education Centre and brought the information back to the 

group at our meetings. 

 

 

3.3 Resources 

 Meeting time in school 

 LSP meeting time in Limerick Education Centre 

 Support network- support from principal and colleagues 
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 Whiteboards 

 Internet 

 Websites 

 PowerPoint presentations 

 Literacy and Numeracy strategy document 

 Literacy surveys 

 Teachers time 

 PC and Printer 

 Paper 

 Photocopier 

 Classroom Resources 

 Books , short stories 

 Newspapers, Magazines 

 

3.4 Data collection 

A survey was designed on survey monkey and emailed to all first years on 

their IPad. Following this students were brought to the computer room so 

that anyone who had been unable to access the link could complete the 

survey.  A link to the survey was also put up on the school website. 

 They were resurveyed again in April. 

Teachers were asked to complete a survey asking how regularly they use 

keywords in the classroom.  This was done as part of another survey by the 

Deputy Principal on the use of numeracy moments, keywords and 

cooperative learning strategies. They were asked to complete this survey 

again at the end of the year. 

The LSP group analysed past exam papers and   collated a list of 20 

commonly used exam terms that could be seen across the Leaving Certificate 

curriculum.  Sixth years were given copies of the words and had to fill in the 
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meanings.  After the intervention period they were asked to complete this 

survey again. 

For triangulation purposes parents were also surveyed and teachers were 

asked to feedback their opinions on literacy initiatives introduced. 

Student Voice is very important in all education initiatives ; “Young people 

have unique perspectives on learning, teaching, and schooling; that their 

insights warrant not only the attention but also the responses of adults; 

and that they should be afforded opportunities to actively shape their 

education” (ALISON COOK-SATHER 2006).  To strengthen the student voice 

in this project sixth year students were also interviewed as part of a focus 

group to provide their opinion on exam terminology and the initiative used - 

book marks. 

3.5 Results and General Findings 

The following results were identified as showing significant improvements in 

raising literacy awareness within the school.  Gains can be seen in both the 

areas targeted, attitudes to reading and exam keywords. 

All staff were surveyed to measure their use of keywords and their attitudes to 

using keywords. Their results were then collated and targets for improvement 

set by the LSP Group.  At the end of the intervention period staff were surveyed 

again with the following results as displayed in the table below; 

 How 
often do 
you 
Keywords 
in class? 

Result of 
Teaching 
Staff Survey 
Pre 
intervention 

Target 
for 
end of 
this 
school 
year. 

Result of 
Teaching 
Staff Survey 
Post 
intervention 

Always 14% 20% 38% 

Very Often 41% 45% 31% 

Sometimes 33% 30% 26% 

http://onlinelibrary.wiley.com/advanced/search/results?searchRowCriteria%5b0%5d.queryString=%22ALISON%20COOK-SATHER%22&searchRowCriteria%5b0%5d.fieldName=author&start=1&resultsPerPage=20
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Rarely 10% 5% 5% 

Never 2% 0% 0% 

Table: 3.7.1 Results of staff keyword survey and targets 

Results show that teachers improved on the target set  for always using 

keywords in class by 18%, as a result the number who use key words 

sometimes or very often show a decrease.  Both targets set for rarely using 

keywords and never using keywords were met by staff.  The results highlight 

the effectiveness of a whole school approach to literacy and that all teachers 

have engaged with this initiative in some form (see Chart below). 

 

Chart 3.7.1 

Staff felt that Keywords booklets helped them focus on keywords in class. One 

teacher stated, “I use mine all the time when teaching theory to MTW students.  

We as a group pick out five or six words at the start of a chapter and write them 

down.  We then construct a meaning for each word in language the students can 

easily understand.”.  Another teacher commented, “ I think the keyword copies 

are excellent and I use them very often in geography class and they are a great 

revision tool. A link to numeracy has been shown as one maths teacher 

reflected, “Literacy levels in maths were quite low and pupils have difficulty 

problem solving. Creating a keywords list is an important strategy from a 

learning support point of view….   In contrast, one teacher explained that they 

didn’t use the keywords booklet, “ Not used in my class. Students already have 
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vocab copies”.  While another stated “as a German language teacher keywords, 

be it vocabulary or grammar terminology are taught on a constant basis, 

narrowing down a class to a few keywords can be tricky sometimes” 

An alternate use for the keyword booklets was suggested by a teacher as a way 

of involving parents in this methodology, “I think maybe as a homework 

activity, students could read ahead for the next lesson and select a number of 

keywords that they feel are relevant and try to construct a meaning for them in 

advance of the next lesson (Parents could get involved in this). This would 

allow for more time in class and would help students develop an appreciation 

for what they are reading”. 

One teacher also pointed out the importance of having a purpose for using the 

keywords that they are not just done for appearances sake.  “The Keywords 

booklets are very good.  I think it is important to make use of keywords e.g. the 

science department have given a common keywords test in February. 

 

Next 6th year students where tested on their ability to explain a list of 20 

common exam terms.  Results showed that a significant number of students had 

difficulty explaining many of the Keywords.  Post testing after the intervention 

period showed that there was an increase in 16 of the twenty words analysed, 2 

of the words remained the same and only one had decreased. 

 

Chart 3:7.2 
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On reflection the team believe that this intervention was successful in making 

Leaving Certificate students aware of the importance of exam terminology.  Out 

of a sample of students interviewed 6 out of 8 had used the bookmarks and one 

student responded that “he didn’t see the need” (student 8).  Several students 

remarked that they used the bookmarks mainly for homework and not in class.  

Another student commented that it would be more useful to “give bookmarks at 

the beginning of the year”( student 2).   

In feedback received from teachers one teacher commented, “I think bookmarks 

also worked well and especially in the run up to the mock exams.  Students are 

more aware now with regards to key exam terms”. Contrastingly another 

teacher remarked, “leaving certs have handouts on terminology for grammar 

questions words and samples of all previous question structures…it is difficult 

to narrow this down to fit on a German bookmark, they need to be familiar with 

it all”. 

With regard to literacy week staff were asked to respond about how successful 

they believed the week to be.  In general the majority of feedback received was 

extremely positive,  “I think it was evident that a huge amount of work was put 

in and a wide variety of activities were organised for students.  I think the 

spelling Bee was a huge success and there was a real buzz around the school 

about this particular activity”, “Well organised, delegated roles within team, 

very good variation.  Nice to see students who do not see themselves as 

academic taking part in activities and achieving.”  “… The sixth years were 

very interested in the week particularly in the creative writing competition and 

writer in residence”.  Constructive criticism was also received from staff on the 

timing of the event with 3 teachers commenting on this. For example, “… I felt 

the timing of Literacy Week could be changed as with the mock exams fast 

approaching, pupils and teachers alike were under pressure.”  One teacher also 

mentioned that they felt DEAR every day during Literacy week was too much 

and could be reduced to every second day. 

Suggestions made by staff on how literacy week could be improved for next 

year include: 

 More competitions for creative writing or Drama 

 A junior movie day where each junior cycle year is allocated 3 class 

periods to watch a movie which has been chosen by the pupils. Same can 

be done for senior cycle. 
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 Students could get involved with the organising of literacy week 

 Literacy games in each class 

 More time allotted for library visit 

 Junior and Senior Spelling Bees could be on separate days or split up into 

year groups 

 Bigger fuss made of those winning prizes. 

DEAR increased from monthly last year to weekly this school year and daily 

during literacy week. On the whole staff responded very positively to the DEAR 

initiative with one teacher commenting, “DEAR programme is working well.  

Students are well aware of when it is on…”  One teacher saw two benefits to 

this initiative “ I think DEAR is a great initiative from two points of view – 

firstly for students reading for pleasure and secondly to spend 20 minutes silent 

reading is good training for studying …”  Another teacher wrote “ I like DEAR, 

improvements in reading will benefit all subjects and all areas of life…”   

 However, despite positive feedback many teachers noted a problem with 

students bringing their own reading material to class and raised concerns about 

the missing out on teaching time.  “…The issue of having no books needs to be 

tackled.  It is frustrating to end your own class only to have some students sit 

and claim they cannot take part in the initiative”.  “All students need to have 

reading material for pleasure in bag.  Benefits need to be explained to students.  

Some may need help choosing suitable material for reading” and “Students are 

not bringing in books, frustrating when you miss out on teaching and the 

majority of the class are pretending to read a school book they brought out of 

their bag”. 

First years were asked to have a book in their bag for reading at all times and 

twenty minutes of all supervision classes was to be given over to reading for 

pleasure.  Feedback received suggested this is going well with students either 

having a book in their bag or downloaded onto their IPad.  A suggestion was 

received that this be extended to all supervision classes in the school. 

A survey was carried out among first years to help put together a clear picture 

of their current reading habits.   The survey showed that the number of students 

reading for fun had increased in the 2 or more hours category from 19.05% to 

23.64% and in the 30 minutes category from 30.95% to 35.85%.  Decreases 

were also seen in the one or more hours from 27.57% to 22.08% and the never 

category from 22.42 to 18.42 %  
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When asked how they felt about reading a book there has been a 11.92% rise in 

the “I love it category”.  When asked how often do you go to a book shop there 

have been increases in the both the weekly and monthly responses, 3.81 % and 

6.35% respectively.  Students who visit their local library have increased with 

10.88% more students responding that they go monthly and a large decrease of 

41% in the hardly ever responses.  These results show that taking students to 

their local library and getting them joined up in school can have an impact on 

how often students go themselves.   

This can also be seen in the responses by students about where they get their 

books 6.05%  more students now say they get them from the library.  With the 

recent opening of the school library there has also been an increase of 1.55% in 

the amount of students who get their books from school.  

It is also interesting to note that despite the work by the team to increase reading 

awareness which can  be deemed to be significantly successful the number of 

students who do not like to read in class are very high both pre and post  testing.  

This could be for a number of reasons and may be worth further study into the 

purpose of reading in class. (see bar graph below). 

 

Chart 3.7.3 

Results from parents showed high levels of interest in first years towards 

reading for pleasure.  70% of parents said their children read a lot, 25% of 

parents said their children read occasionally and only 5% of parents said their 

children rarely read (see chart below).  95% of parents said their children read 

for pleasure because they want to. Similarly only 5% of parents saidtheir 

children rarely reads for pleasure at home.    
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Chart 3.7.4 

 

In comparison 55 % parents  responded that they themselves enjoyed reading 

and 70 percent answered that they or other members of their family were 

members of their local library. 

4.1 Experience of Learning School Dimension: 

Students:  The Learning School Project has a more long term aim with regard 

to students in Borrisokane Community College which will continue after this 

project has concluded. The promotion of literacy is a priority for students at 

Borrisokane Community College and will continue into the future.  This year 

students will receive a recommended reading list along with their book list to 

encourage reading for pleasure.  Book in a bag, Keyword and DEAR initiatives 

will also continue along with Literacy week. 

 

Project team: The members of the project team found this to be an overall 

positive experience. Interaction between teachers from various subject 

departments and different management levels proved to be very beneficial.  

While the main motivation of this learning school project was the promotion of 

literacy, discussions also focused on teaching and learning and supporting all 
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those involved. This project has opened up the area of literacy across the school 

and challenged the previously held belief that promoting literacy is the job of 

the English department and the English teacher.  

 

The team engaged continuously in a process of self-reflection and found this 

very worthwhile. All participants were encouraged to reflect on their own 

experiences by completing the staff survey and providing feedback. The team 

found meetings at Limerick Education Centre were very helpful; and felt it was 

interesting to speak to teachers from other schools and to share ideas on this and 

other projects.  School visits by Dr. Joe O’Connell and Grainne Dennison were 

also very helpful in providing guidance, ideas on how to develop this into the 

future and support to the team. 

 

The members of the team felt that this project got teachers talking and thinking 

about literacy both within the classroom and school wide.  It encouraged 

collaboration and collegiality within departments and it is hoped that the very 

positive experiences teachers had of this process will encourage more 

collaboration between different departments in the future. Minutes of all 

Literacy meeting were forwarded to staff via email. 

 

Communication skills were improved and there  was a very high level of robust, 

honest and open communication within this highly committed group which was 

fed back to staff appropriately. 

 

The LSP team acknowledges that data collection and management is a very time 

consuming process and appreciate the timely fashion in which surveys were 

returned.  The LSP team found that while qualitative data can give personal 

insights it can be quite difficult to analyse and collate results.  . Although the 

questionnaires were informative, it was time consuming to devise analyse and 
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collate information and that verbal feedback can be just as informative. It is also 

more informal and personal, which is especially important given our pastoral 

ethos in our school. 

 

School: The project was initiated at a literacy meeting in September 2013. Staff 

were informed of developments via email and at staff meetings. Teachers were 

given the opportunity to suggest ideas, give feedback or comment on the 

process informally to members of the LSP team and through e-mails.  Results 

from the project were circulated to staff via e-mail and a final presentation on 

the project was presented to staff at a staff meeting in May.  The findings of the 

project were also made available to staff via e-mail. 

 

4.2 Learning in the School – reflect, record, share 

Borrisokane Community College has previously engaged in a collaborative 

learning projects in the past. We believe that LSP has great merits for our 

school: mainly the improvement of teaching and learning and the development 

of collegiality and collaboration amongst staff, while simultaneously improving 

staff and students’ skills.  The principals of the Learning School Project - 

Reflect, Record and Share also go well with the principles of school self-

evaluation.  

 

This project fitted in well to the day to day running of the school but also 

included extra-curricular areas.  The team found that not only has the project 

helped to promote Literacy amongst the school community it has also given us 

ideas which we hope to develop further in the future. 

It is hoped to sustain this project in the future in a viable way to promote 

Literacy in Borrisokane Community College. It is hoped that the data collected 

will be used to suggest targets for our school improvement plan to be addressed 

in the coming years. 
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4.3 System Benefits 

LSP is a positive experience in relation to promoting teaching and learning in 

the school and the development of collaboration amongst staff. We would 

highly recommend it to other schools.  According to the DES School self 

evaluation Guidelines 2013 “ Experience and research in 

Ireland and in many countries show us that some of the most beneficial changes 

in schools occur when the principal and teachers collaborate in a focused way to 

improve how they teach and assess students’ learning. By asking questions of 

themselves about how teaching takes place and how well students are 

learning, teachers can readily identify what needs to change within the school to 

get better outcomes for their students”.  Involvement in one LSP project often 

leads to contribution and inclusion in future projects.  The LSP is not an open 

and closed project, like learning it is continuous.  

 

 

Section 5: Conclusions and Recommendations 

The LSP team believes for the promotion of literacy to move forward in the 

school the following recommendations should be considered: 

 The team felt based on their findings that the Book in a bag scheme and 

DEAR have become  embedded in the culture of Borrisokane Community 

College. The Book in a bag initiative and Keywords booklets will 

continue next year with incoming first years and second years.  It was 

decided to stick with the keyword books from educate.ie as these are 

reasonably priced and provide the option for photocopying more when 

they run out.   These will be provided to students by the school. 

 DEAR will continue on a weekly basis throughout the school.  Ways of 

increasing students access to appropriate reading material are currently 

being investigated further.  The team felt that DEAR needs to promoted 
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more in the school and that staff and students may need several prompts 

and reminders about the time for DEAR until it becomes a normal part of 

the school routine.  It is hoped that from next year that DEAR will be 

student led.  It has been suggested that the student council take over the 

promotion and announcements for the DEAR program. 

 Significant increases have been shown in both student’s attitudes to 

reading and their understanding of exam keywords.  Staff use of 

Keywords in class has also increased.  Bookmarks will continue to be 

given to exam students with them being provided at the beginning of the 

year from 2014 on.  It is hoped to expand the subject choice of 

bookmarks offered and this is being looked into by the the Literacy 

Committee. 

 The team believed that Literacy week helped to highlight a collaborative 

whole school approach to literacy.  However, it was felt that this would 

have more impact if it took place at the beginning of the school year to 

help give more impetus to the promotion of literacy in the school. 

 The team recommends that the library continues to open next year. It is 

hoped to have a Co-op student from Mary Immaculate College whose 

role it will be to oversee the library so that students may use it as a 

facility to read and borrow books.  While a significant investment has 

been made in the library more books still need to be bought.   

 It was also felt that the current situation of the library being both a library 

and a classroom was not ideal.  Now that the school has been granted 

permission for four new classrooms the literacy committee hope to 

explore the possibility one of these classrooms being used as a library 

only. Improvement in our library will also lead to improvements in our 

two main initiatives book in  a bag and DEAR. 
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 A recommended reading list for teenagers needs to be drawn up and 

quotes obtained for books with a view to purchasing more books for the 

school library. 

 

 A further book drive will take place at the end of the year which will be 

advertised on our school website and in the school newsletter the “Borris 

Bugle”.   

 

 Collaboration and communication should be continued to update staff 

students and parents on literacy initiatives in the school.  Use of the 

school website, emails, staff meetings, Borris Bugle, student 

announcements should continue to be used to facilitate this approach. 

 

 It is worth noting for the future that research into the literacy policys and 

initiatives of our local feeder school would help with planning of future 

literacy initiatives in the school and help students with transition form 

primary to secondary. 

 

 Data gathered in this LSP project should be used to inform the  setting of 

targets and actions over the next three years for the school improvement 

plan. 

In Conclusion we have found being part of the Learning School Project 

allows a school to engage more fully in the process of school self-evaluation.  

School Self-Evaluation according to the DES Guidelines 2012 empowers a 

school community to affirm good practice, to identify areas that merit 

improvement and to decide on actions that should be taken to bring about 

improvements in those areas. In short this is everything that the Learning 

School Project aims to achieve.  Finally the LSP team would like to thank all 

the staff who got involved in the project and gave their time and support to 



29 
 

make sure the project was a worthwhile experience for all members of the 

school community. 
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